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 Issue Brief


Expanding the Federal Role in Gifted and Talented Education


Background

There are approximately 3 million advanced learners in the United States. Investing in targeted funding to help us understand how this population learns and assists them in so doing is essential to ensuring that the United States remains globally competitive.  Yet, the federal role in gifted education has never been robust and is in danger of ending.  By neglecting the educational needs of our gifted students, we hinder our nation’s ability to compete in the global marketplace and deprive our students of an appropriate, challenging education.
Dubbed the “quiet crisis” by former Secretary of Education Richard Riley in 1993, the availability of gifted education still varies dramatically between and within states. Indeed, recent research has exposed an increasing achievement gap between high-performing disadvantaged students and their more advantaged peers.  This achievement gap is growing faster than that of similar students at the opposite end of the achievement spectrum.  Unfortunately, the federal government has done little to address this achievement gap or gifted learning at all. 
Jacob K. Javits Gifted and Talented Students Education Act

· CEC recommends Congress appropriate $20 million in FY 2010 

Currently, only one small federal program is dedicated to identifying and serving students with gifts and talents, the Jacob K. Javits Gifted and Talented Students Education Act. Thanks to the  Javits program, we now have many successful strategies which increase access to gifted education for minority students, low-income, limited-English proficient students, and students with disabilities.  But despite these promising results, in FY 2009, Javits was only funded at $7.5 million dollars, and the President’s FY 2010 budget proposes to terminate the program altogether.  
The Javits Act supports the National Research Center on the Gifted and Talented (NRC/GT) and a series of demonstration grants. Javits research focuses on underserved populations and aims to create a bank of “best practices“ from which districts can draw.  For at least the last decade, these grants have required control groups -- comparison classrooms or schools -- to evaluate project outcomes.  Several projects have employed random assignment, the gold standard in educational research.  Thanks in part to the Javits program, we now know more about what is happening with gifted learners in classrooms across the country and teachers have a range of strategies to support their talent development.  

This research is important because it helps several types of students, not just gifted and talented learners. For example, the curriculum developed in numerous Javits projects is now being used in hundreds of school districts nationwide, is being published by commercial publishers, and in at least one case, has been supported by the National Science Foundation as a scale-up project. Indeed, several research-based, demonstration grants have used rigorous curriculum to increase student achievement in four content areas (reading, science, math, and social studies).  These projects have shown that not only the achievement of participating gifted students increased, but the achievement of non-gifted students in the same classrooms where the projects were implemented also increased.   
Despite solid results, less than three cents out of every $100 dollars of the federal K-12 education budget is devoted to our nation’s gifted and talented students.  As a result of this under-funding, the Javits program cannot achieve the nationwide goal of improving gifted education in America. 

In April 2009, members of Congress sent a letter to leaders of the House/Senate Appropriations Committees requesting a restoration of funding for the Javits program to at least its FY 2005 level of $11.25 million.  In 2008, a record number of Representatives (53) and Senators (28) sent a similar letter of support. These letters have the endorsement of the Council for Exceptional Children and the National Association for Gifted Children.  

Preparing Future Teachers to Educate Gifted Learners
During the reauthorization of the Higher Education Act – now known as the Higher Education Opportunity Act (HEOA) – CEC successfully advocated for provisions to enable teacher preparation programs to better meet the unique learning needs of students with gifts and talents, such as:

· Requiring institutions receiving Title II Teacher Quality Partnership Grants for pre-baccalaureate teacher preparation programs to ensure teacher candidates are able to meet the specific learning needs and differentiate instruction for students with gifts and talents.  

· Expanding the definition of ‘teaching skills’ to include students with gifts and talents (in addition to students with disabilities, English language learners, and students with low literacy).  This definition is used throughout HEOA, including in the description of induction programs, teacher mentoring, and teacher residency programs. Thus, its expansion means that teachers must be able to use strategies that focus on the identification and differentiation of instruction for all of these student populations.  
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